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Executive Summary

Faculty Brief: The Bind Between Al Is Weakening Learning”
and the Lawsuits Waiting for You If You Say So

Of 6,327 sources our pipeline ingested this week, 2,424 concern educa-
tion, and the faculty-facing signal in them points in two directions at

once. A Forbes summary of recent survey work reports that [1] — and [1] 90% Of Faculty Say AI Is Weaken-
ing Student Learning: How Higher Ed

yet the documented record of detection-based enforcement keeps pro-
Can Reverse It

ducing cases like the one at [2], now part of a growing catalog tracked [2] Adelphi University accused a
in [3]. student of using AT to
[3] AI Detection Lawsuits: Every
The core tension you’ll handle this week is not whether Al Student Case, Outcome, and What
the Data

helps or harms learning in the abstract. It’s that the mechanism most
instructors reach for to defend learning — Al-detection-driven accu-
sation — is the same mechanism producing the litigation, the bias
findings in [11], and the erosion of the trust relationship the 90% are [11] PROOF POINTS: Asian Ameri-

trying to protect. Meanwhile, the empirical case that unscaffolded can students lose more points in an Al

€essa,
generative-Al use degrades learning is real, documented in [6] and in 6] generative AT Can Harm Learning
the metacognitive-offloading work in [10]. | SCALE Initiative
. . . . . [10] Pereza metacognitiva y descarga
What this briefing provides: a read on which detection-based cognitiva en la era de la TA generativa

moves are now legally and pedagogically expensive, the narrow set
of human-AI configurations (e.g., the [15] model) where measured [15] Tutor CoPilot: A Human-Al

learning gains survive scrutiny, and the practical implications of [13] Approach for Scaling Real-Time

[13] The Castlereagh Statement gives

for what you change in your syllabus before Monday. us direction on AL Now we

Critical Tension

Between Detection and Pedagogy: The Faculty Decision Pol-
icy Can’t Make For You

Our contradiction mapping identifies this as fundamental, rated hard
to resolve: the same technology that 90% of faculty now say is weak-
ening student learning is also the technology your institution is inte-

grating into tutoring, advising, and accessibility infrastructure — and
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you are the person who has to reconcile those two claims at the as-
signment level, this week, without coherent guidance from either pole.
The faculty survey reporting that figure is unambiguous about the
direction of concern ([1]), even as Stanford’s own Tutor CoPilot trial
documents real learning gains when Al is scaffolded into expert human
instruction ([16]). Both findings are credible. Neither tells you what to
do with the lab report due Tuesday.

Why it’s immediate

Office hours this week will include questions you have no institutional
guidance to answer, and the answers you improvise will harden into
precedent. The temporal mismatch is structural: model capabilities
update on a quarterly cycle, syllabi on a semester cycle, and academic
integrity policy on a two-to-three-year cycle. By the time your senate’s
AT working group reports out, the tool your students used last fall
will be three versions deprecated. [5] named this asymmetry decades
before generative Al; it now sits inside your gradebook. The Adelphi
lawsuit — a student suing after being accused of Al use on the basis
of detector output — is not an outlier but a preview ([2]), and the
broader litigation tracker now catalogs a steadily growing docket of
these cases ([3]).

Why obvious solutions fail

Detection-as-policy fails on its own evidence. False positives are
not edge cases; they are systematic, and they correlate with student
demographics in ways that create Title VI exposure before they create
pedagogical clarity ([11]). A faculty member who relies on detector
output to file an integrity charge is taking on personal risk that their
institution’s general counsel has not underwritten.

Permissive integration fails on the cognitive evidence.
The research literature on metacognitive offloading — the now-well-
documented pattern where students delegate not just task execution
but the monitoring of their own understanding to the model — is con-
verging across languages and contexts ([10]; [6]). ”Use it responsibly”
is not a pedagogical design; it is a liability transfer to the student.

Banning fails on access. Half of institutions still do not provide
students with sanctioned tool access ([7]), which means a ban inside
your course is a ban only on the students who comply with it — typi-
cally the ones who would have used the tool most carefully.

(1] 90% Of Faculty Say AI Is Weaken-
ing Student Learning: How Higher Ed
Can Reverse It

[16] Tutor CoPilot: A Human-AI
Approach for Scaling Real-Time
Expertise

(5] Future Shock

(2] Adelphi University accused a
student of using AI to write a paper

[3] AI Detection Lawsuits: Every
Student Case, Outcome, and What
the Data Shows

[11] PROOF POINTS: Asian Ameri-
can students lose more points in an Al
essay grader

[10] Pereza metacognitiva y descarga
cognitiva en la era de la IA generativa

[6] Generative AI Can Harm Learning

[7] Half of Colleges Don’t Grant
Students Access to Gen Al Tools
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The hidden complexity

What the public discourse around your decision is missing is fac-

ulty themselves — not as survey respondents but as designers. The
Castlereagh Statement is one of the few documents written by ed-
ucators rather than vendors or administrators that takes a position

on practice rather than principle, and it names the gap directly: di-
rection without implementation is not guidance ([13]). The BBC’s
reporting on cognitive atrophy aside ([14]), the operational question

is not whether Al harms thinking in the abstract but which assign-
ment designs in your specific course produce the offloading pattern
and which do not. That diagnostic work is being asked of you, individ-
ually, drawn from a pool of 6,327 sources this week that mostly do not
address it.

Actionable Recommendations

Faculty Brief: Stop Litigating Detection. Start Redesigning the

Artifact.

The week’s evidence converges on an uncomfortable conclusion for fac-
ulty: the enforcement posture most departments adopted in 2023-2024
— detector scores, honor-code referrals, ”Al-free” pledges — is produc-
ing lawsuits, equity damage, and no measurable gain in learning. The
90%-of-faculty-say-Al-is-weakening-learning finding [1] is being read

as a mandate for stricter policing. The actual evidence base — includ-
ing the Stanford SCALE synthesis that gen-Al use can harm learning
when it short-circuits productive struggle [6] and the Mexican medical-
education work on pereza metacognitiva [10] — points at assignment

design, not surveillance. Four moves you can make this semester.

1. Replace detector-driven enforcement with a process-
artifact requirement.

The failure this addresses. The Adelphi case [2] joins a growing
litigation pattern catalogued in [3]. The common thread is not bad
faith; it is faculty acting on a detector score as if it were evidence. The
detectors don’t survive the FERPA-and-due-process scrutiny their use

invites.

The alternative. Require — and grade — a process artifact along-
side the final submission: a draft history, an annotated outline, a 5-

[13] The Castlereagh Statement gives
us direction on Al. Now we need to
talk about practice

[14] Think outside the bots: How to
stop Al from turning your brain to
mush

[1] 90% Of Faculty Say AI Is Weaken-
ing Student Learning: How Higher Ed
Can Reverse It

[6] Generative AI Can Harm Learning

[10] Pereza metacognitiva y descarga
cognitiva en la era de la IA generativa

[2] Adelphi University accused a
student of using Al to ...

[3] AI Detection Lawsuits: Every
Student Case, Outcome, and What
the Data Show
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minute oral defense, or a tracked-changes file. The Castlereagh State-
ment framing [13] puts the burden where it belongs: on demonstrable

engagement, not on textual forensics.

Timeline.

e Week 1: Add one sentence to your syllabus making the process
artifact part of the grade weight (5-10%).

o Weeks 2-4: Pilot on one assignment. Require a short reflection
naming any Al use and what it changed.

e By midterm: Compare the artifact-graded section’s submissions to
your prior-year corpus. You are not looking for ”caught” students;

you are looking for whether weaker drafts now show weaker process.

e End of semester: Decide whether to drop the detector entirely.
Most who try this do.

Why it addresses the core tension. It stops asking ”did Al write
this?” — an unanswerable forensic question — and asks ”did the
student do the thinking?” — a question your discipline already knows
how to evaluate. Outcome data on this specific design is sparse; treat

your first semester as the pilot.

2. Design assignments that interrupt cognitive offload-
ing rather than forbid it.

The failure this addresses. The pereza metacognitiva literature [17]
documents what the BBC summary calls brain-to-mush dynamics
[14]: students who use generative tools at the ideation stage report
lower retention and weaker transfer. The Quebec synthesis on critical
thinking under generative Al [8] lands in the same place.

The alternative. Stage your assignments so the Al-permitted phase
comes after a documented human-only phase. A handwritten or in-
class concept map before any drafting. A graded annotated bibliogra-
phy before any synthesis. Then permit — even require — Al use at
the revision or counter-argument stage, where the literature suggests

the cognitive load is genuinely productive to offload. This is the opera-
tional answer to the prior-issue framing of literacy-versus-complacency:

you are not asking students to choose; you are sequencing.

Timeline.

e Week 1: Pick one major assignment. Split it into a pre-Al cognitive

artifact and a post-Al revision artifact.

[13] The Castlereagh Statement gives
us direction on AI. Now we need to
talk about practice

[17] Vista de Pereza metacognitiva y
descarga cognitiva en la era de la IA

[14] Think outside the bots: How to
stop Al from turning your brain to
mush

(8] Impact de 'TA générative sur la «
pensée critique »
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o Weeks 2-6: Run it. Grade both halves.

e By midterm: Survey students on where they felt they learned the
most. The answers will surprise you.

Realistic outcome. Direct outcome data is limited to the Stanford
Tutor CoPilot work [16], which is tutoring-not-assignment, and the
SCALE synthesis cited above. The mechanism is well-supported; the
specific gains in your course are not yet quantifiable.

3. Equity-audit your rubric before you write your Al
policy.

The failure this addresses. The Hechinger reporting on Al grading
systematically marking down Asian American student essays [11] is
the single most concrete equity finding in this week’s evidence. If you
are using any Al-assisted grading — or even if you are using detector
software, which has well-documented L2-English false-positive rates —

your policy is doing equity work, intended or not.

The alternative. Before adopting any Al tool in your assessment
workflow, run last semester’s graded papers through it and disaggre-
gate the outputs by any demographic data your registrar will share. If
you cannot do that, do not adopt the tool. The half-of-colleges-don’t-
grant-access finding [7] compounds this: the students most likely to be
penalized by a detector are also the least likely to have institutional
access to the tools that produce "fluent” prose.

Timeline. Audit before adoption. There is no week-by-week version
of this; it is a precondition. If your department is moving fast on a
vendor pilot, this is the moment to slow it.

4. Tell your students, in writing, what your institution
has and has not given them access to.

The failure this addresses. Students are being held to standards
that assume tool access many of them do not have. Faculty often
don’t know what their own license covers. The access asymmetry

shows up later as a discipline case.

The alternative. One paragraph in the syllabus naming: (a) the
specific tools the institution licenses, (b) the specific tools you per-
mit for this course, (c¢) the specific tools that would constitute an

[16] Tutor CoPilot: A Human-AI
Approach for Scaling Real-Time
Expertise

[11] PROOF POINTS: Asian Ameri-
can students lose more points in an Al
essay grader

[7] Half of Colleges Don’t Grant
Students Access to Gen Al Tools
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academic-integrity violation, and (d) where students without home in-
ternet or personal subscriptions can use the licensed tools on campus.
The Iberoamerican mapping [9] documents how rarely this specificity

exists in published policies.

Why it matters. This is the one recommendation that costs you
nothing and forecloses the most downstream conflict. It also makes
visible — to you, not just to students — what your institution has
actually decided versus what it has left to you to figure out. That
visibility is the prerequisite to any shared-governance conversation
worth having about AI on your campus next year.

Supporting Evidence

Showing Our Work: What the Fvidence Base Actually Says

Faculty deserve to see the analytical scaffolding behind the recom-
mendations. This section surfaces what our corpus of 6,327 articles
— 2,424 of them education-tagged — actually contains, and equally
important, what it doesn’t.

Dimensional Patterns

Our dimensional analysis of education sources clusters heavily on two
probes: stakes and position (2,127 findings) and concepts and assump-
tions (1,628 findings). The purpose and question probe, by contrast,
returns only 865 findings. Read that asymmetry plainly: the corpus is
far more interested in arguing about who wins and loses, and in defin-
ing terms, than in asking what higher education is actually for in an
Al-saturated environment. That gap is itself a finding. When faculty
meetings keep circling back to detection policies and syllabus state-
ments without resolution, part of the reason is that the surrounding
discourse has under-developed the prior question.

On the concepts dimension, the dominant framing in the corpus
is what we’d call the cognitive offloading frame — the worry that
generative Al displaces the effortful thinking that learning requires.
This frame structures the Stanford SCALE synthesis [6], the BBC’s
popular-press treatment [14], and the Spanish-language medical edu-
cation literature on pereza metacognitiva [10]. The competing frame
— AT as scaffolding that extends rather than replaces cognition —
is best represented in the Tutor CoPilot evaluation [16], where hu-
man tutors paired with an Al assistant produced measurable gains for
lower-performing students. The two frames are not reconcilable at the

[9] La llegada de la IA a la educacién
superior en Iberoamérica: Un mapa

[6] Generative AI Can Harm Learning

[14] Think outside the bots: How to
stop Al from turning your brain to
mush

[10] Pereza metacognitiva y descarga
cognitiva en la era de la IA generativa
[16] Tutor CoPilot: A Human-Al
Approach for Scaling Real-Time
Expertise
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level of slogan; they make different empirical bets.

On point of view, our corpus is instructor- and administrator-heavy.
Student voice surfaces mostly through litigation coverage — the Adel-
phi case [2] and the aggregated docket at [3] — rather than through
learning-experience research. Parent and community voices are essen-
tially absent. This matters: a 90%-of-faculty headline like [1] carries
different weight when you notice the symmetric student survey isn’t in
the file.

Discourse Patterns

The dominant metaphor in the corpus is erosion — brains turning

to mush, muscles atrophying, laziness setting in. It’s a soft-tissue
metaphor, and it does specific rhetorical work: it locates the harm in-
side the individual student and makes the institutional response feel
like rehabilitation. A competing metaphor, less common but present,
is infrastructure — Al as plumbing that some students have and
others don’t, as in [7]. These metaphors point at different remedies.
Erosion suggests pedagogy; infrastructure suggests procurement and
equity policy.

Causal attribution in the corpus skews individual. When learn-
ing outcomes decline, sources tend to attribute the decline to student
choices (over-reliance, shortcut-taking) rather than to structural condi-
tions (class size, assessment design, the absence of institutional licenses
that would let students use sanctioned tools instead of unsanctioned
ones). The Hechinger investigation [11] is one of the few in the corpus
that pushes hard on the structural side — specifically, on detector bias
as an institutional artifact rather than a student problem.

Failure Patterns

Our failure-pattern field is empty for this week — the structured fail-
ure taxonomy returned zero coded entries. We won’t fabricate cate-
gories. What we can say from the article-level evidence: documented
failures in the corpus cluster around (a) detection-tool false positives
generating Title IX-adjacent due-process disputes [3]; (b) algorithmic
admissions and retention systems whose decision logic isn’t auditable
by the institutions deploying them [12]; and (c) the agentic-ATI over-
confidence problem described in [4], where systems perform fluently
without underlying comprehension.

[2] Adelphi University accused a
student of using Al

[3] AI Detection Lawsuits: Every
Student Case, Outcome, and What
the Data ...

[1] 90% Of Faculty Say AI Is Weaken-
ing Student Learning

[7] Half of Colleges Don’t Grant
Students Access to Gen Al Tools

[11] Asian American students lose
more points in an Al essay

(3] AI Detection Lawsuits: Every
Student Case, Outcome, and What
the Data ...

[12] Risk, Retention, and the Algo-
rithmic Institution

[4] Button-pushing explorers
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Research Gaps That Affect Your Decisions

Be candid with your colleagues about what the evidence base cannot
yet support. The corpus lacks: longitudinal learning-outcome data
beyond a single semester; student-perspective research that isn’t fil-
tered through misconduct adjudication; disaggregated equity data for
institutional types outside R1s and selective liberal arts colleges; and
almost any serious treatment of graduate education and research train-
ing. The Castlereagh Statement coverage [13] names the practice gap
honestly: we have principles, we lack implementation evidence.

Secondary Tensions

The contradiction map returned zero formally coded contradictions
this week, so we name the tensions we see directly in the sources.
First: access-versus-integrity — institutions that withhold sanctioned
AT access [7] then prosecute unsanctioned use. Second: efficacy-versus-
equity — Tutor CoPilot’s gains concentrated among lower-performing
students [15], while detector error concentrates among non-native
English writers. Third: speed-versus-governance — quarterly model
updates against multi-year curriculum review cycles, a temporal mis-
match that [5] named decades before the current vendors existed and
that still describes the institutional position with uncomfortable accu-
racy.

References

1. 90% Of Faculty Say AI Is Weakening Student Learning: How
Higher Ed Can Reverse It
2. Adelphi University accused a student of using Al to

3. AI Detection Lawsuits: Every Student Case, Outcome, and What
the Data

4. Button-pushing explorers

5. Future Shock

6. Generative AI Can Harm Learning | SCALE Initiative

7. Half of Colleges Don’t Grant Students Access to Gen Al Tools
8. Impact de I'TA générative sur la « pensée critique »

9. La llegada de la IA a la educacién superior en Iberoamérica: Un
mapa

[13] The Castlereagh Statement gives
us direction on Al

[7] Half of Colleges Don’t Grant
Students Access

[15] Tutor CoPilot: A Human-AI
Approach for Scaling Real-Time ... -
ERIC

(5] Future Shock


https://blog.aare.edu.au/the-castlereagh-statement-gives-us-direction-on-ai-now-we-need-to-talk-about-practice/
https://blog.aare.edu.au/the-castlereagh-statement-gives-us-direction-on-ai-now-we-need-to-talk-about-practice/
https://blog.aare.edu.au/the-castlereagh-statement-gives-us-direction-on-ai-now-we-need-to-talk-about-practice/
https://www.insidehighered.com/news/tech-innovation/artificial-intelligence/2025/04/21/half-colleges-dont-grant-students-access
https://www.insidehighered.com/news/tech-innovation/artificial-intelligence/2025/04/21/half-colleges-dont-grant-students-access
https://www.insidehighered.com/news/tech-innovation/artificial-intelligence/2025/04/21/half-colleges-dont-grant-students-access
https://eric.ed.gov/?id=ED661562
https://eric.ed.gov/?id=ED661562
https://eric.ed.gov/?id=ED661562
https://eric.ed.gov/?id=ED661562
https://www.forbes.com/sites/avivalegatt/2026/01/27/90-of-faculty-say-ai-is-weakening-student-learning-how-higher-ed-can-reverse-it/
https://www.forbes.com/sites/avivalegatt/2026/01/27/90-of-faculty-say-ai-is-weakening-student-learning-how-higher-ed-can-reverse-it/
https://www.newsday.com/long-island/education/adelphi-university-ai-plagiarism-lawsuit-oh07enyz
https://detectiondrama.com/ai-detection-lawsuits/
https://detectiondrama.com/ai-detection-lawsuits/
https://newsroom.ucla.edu/stories/buttonpushing-explorers-how-to-grasp-that-ai-agents-can-do-amazing-things-while-knowing-nothing
https://scale.stanford.edu/ai/repository/generative-ai-can-harm-learning
https://www.insidehighered.com/news/tech-innovation/artificial-intelligence/2025/04/21/half-colleges-dont-grant-students-access
https://collimateur.uqam.ca/collimateur/impact-de-lia-generative-sur-la-pensee-critique/
https://oei.int/wp-content/uploads/2026/01/la-llegada-de-la-ia-a-la-educacion-superior-en-iberoamerica-final-1.pdf
https://oei.int/wp-content/uploads/2026/01/la-llegada-de-la-ia-a-la-educacion-superior-en-iberoamerica-final-1.pdf

10. Pereza metacognitiva y descarga cognitiva en la era de la TA gen-

erativa

11. PROOF POINTS: Asian American students lose more points in
an Al essay

12. Risk, Retention, and the Algorithmic Institution
13. The Castlereagh Statement gives us direction on Al. Now we

14. Think outside the bots: How to stop Al from turning your brain
to mush

15. Tutor CoPilot: A Human-AI Approach for Scaling Real-Time

16. Tutor CoPilot: A Human-AI Approach for Scaling Real-Time
Expertise

17. Vista de Pereza metacognitiva y descarga cognitiva en la era de la
IA


https://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S2007-50572025000400006
https://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S2007-50572025000400006
https://hechingerreport.org/proof-points-asian-american-ai-bias/
https://hechingerreport.org/proof-points-asian-american-ai-bias/
https://utppublishing.com/doi/abs/10.3138/cpp.2025-030
https://blog.aare.edu.au/the-castlereagh-statement-gives-us-direction-on-ai-now-we-need-to-talk-about-practice/
https://www.bbc.com/future/article/20260505-how-to-use-ai-without-turning-your-brain-to-mush
https://www.bbc.com/future/article/20260505-how-to-use-ai-without-turning-your-brain-to-mush
https://eric.ed.gov/?id=ED661562
https://nssa.stanford.edu/sites/default/files/Tutor%20CoPilot.pdf
https://nssa.stanford.edu/sites/default/files/Tutor%20CoPilot.pdf
https://riem.facmed.unam.mx/index.php/riem/article/view/1984/1724
https://riem.facmed.unam.mx/index.php/riem/article/view/1984/1724

	Executive Summary
	Faculty Brief: The Bind Between "AI Is Weakening Learning" and the Lawsuits Waiting for You If You Say So
	Critical Tension
	Between Detection and Pedagogy: The Faculty Decision Policy Can't Make For You
	Actionable Recommendations
	Faculty Brief: Stop Litigating Detection. Start Redesigning the Artifact.
	Supporting Evidence
	Showing Our Work: What the Evidence Base Actually Says
	References

